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Abstract This small scale of study looks
into the cultural competence of the
university faculty members for their
teaching at offshore programs. The
participants in this study are the faculty
members at one private university, Tree U,
in Taiwan, offering their master degree
master programs in English in cooperating
with the local universities in Vietnam
since 2007. Seven informants were
selected as of their direct teaching
experiences in at least one of these
offshore programs in different regions of
Vietnam. The four components of cultural
intelligence
(CQ),
metacognitive,
cognitive, motivational and behavioral,
developed by Earley and Ang (2003), are
adopted as the framework for semi‐structure interview design and analysis.
Through self-‐reflections upon their
cultural intelligences (CQ) during the in‐depth interviews, it has found that the
informants have various levels of cultural
competence due to their personality,
backgrounds, training as well as
experiences. However, it reveals that
motivational cultural intelligence has an
overwhelming influence on their cultural
adoption and the success as well as
satisfactions of the offshore teaching
experiences.
Keywords: Cultural competence, cultural
intelligence (CQ), transnational education,
offshore teaching.

Introduction
Globalization is driving universities,
notably those in the developed and
developing countries, to set up
international program through market
competition (Chen, 2013). As observed
and recognized by, many universities

around the world, especially those from
the major English speaking countries,
have engaged in the internationalization of
higher education through transnational
education initiatives (Altach and Knight,
2007). This model of international
cooperation involves institutions moving
forward into the export channel and
establishing a presence in the international
market through twinning programs or
offshore degree courses and training.
(Smart, 1988).
Transnational education is to describe the
programs and courses “in which the
learners are located in a county that is
different from where the awarding
institution is based” (UNESCO and
Council of Europe, 2000; Ziguras, 2003).
Against the international background of
competing initiatives by universities of
developing and developed nations, in the
meantime as an echo to the ever
increasing demand from local universities
to formulate legal frameworks supporting
their initiatives of reaching out to foreign
countries, Ministry of Education in
Taiwan has introduced a series of
encouraging measures for university’ s
internationalization in general, offshore
program establishment in particular over
the past decade. As a result, dozens of
Taiwan universities have presented
themselves possessing the capability of
offering competitive and quality offshore
higher education programs abroad,
especially in the countries of South-‐east
Asia.
With the growth of transnational
education, more and more faculty
members are engaged in international
teaching activities, interacting with
multicultural populations and creating
international
learning/teaching
experiences in the cultural contexts that
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are different from their own. Thus,
preparing faculty members to teach
effectively in these programs is believed
to be not only essential but also critically
important.
It is observed that many have written on
the topics of government regulations and
policy in education service (GATE, 2000;
McBurine and Ziguras, 2001, Gu,
2009), strategic planning of the
universities’ transnational expansions
(Poole,

46.4% are studying locally and the
majority enrolled in the offshore programs
in 2013. According to MOE, Taiwan, the
share of Tree U’s enrollment in offshore
programs to all the 163 universities is
57.3% in 2011, reaching a historical
height, and still maintains 53.6% in 2013
(Ministry
of
Education,
http://www.edu.tw/statistics/index.aspx).

Under the pressure for its survival, Tree U
is motivated to engage in international
entrepreneurial activities with an aim to
2001; Chen, 2013a) , quality control and recruit international students through
assurance for transnational provisions different channels and forms. Several
(van Damme, 2000; Ziguras, 2001), as approaches were adopted, including
well as the implementation and recruiting foreign students to study
management of those programs (Chen, onshore, students exchange programs,
2014 ) in the field. Despite a growing offshore programs and so on. Despite its
body of literature dealing with limited experiences and resources for
expansions,
however,
transnational higher education, however, it transnational
is surprising to see little has been written delivering offshore programs appear to be
about teaching and learning in these the ‘blue ocean strategy’ (Chen, 2013b)
international cooperative programs that for Tree U due to its restrictions in
reveals the patterns of experiences or available English programs onshore.
cultural reflections (Gribble and Ziguras, Tree U’s projects in Vietnam started off in
2003). In addition, the majority of the 2005 and an offshore office attached to
research and reports in the field focus on one of its partner in Hanoi, Vietnam was
the players in the English-‐speaking subsequently established in 2007. With
countries; very few studies have been on joint efforts from the partners, several
the practical challenges and experiences in offshore programs, all at the postgraduate
the offshore programs provided by non- levels, including MBA, MBA in Finance,
‐English-‐speaking countries such as and MIS, have been launched from the
north (Hanoi) to central (Da Nang) and
Taiwan.
This small scale of study looks into the onto southern (Ho Chi Minh City)
cultural competence of the university Vietnam. In addition to its recruitment
faculty members for their teaching in records in Vietnam indicated above, Tree
offshore programs. The informants in this U at the present still stays as the first and
study are the faculty members at one only university from Taiwan offering
programs
in
English,
private university, Tree U, in Taiwan, offshore
offering programs in English offshore. geographically covering the three main
Seven informants were selected as of their regions in Vietnam.
direct teaching experiences in at least one The offshore office is important not only
of these offshore programs in Vietnam. as the bridging role among Tree U, its
Through in-‐depth interview, it is seeking respective partners, and off course its local
to reveal how these faculty members students, but also as the “base” for Tree
reflect upon the cultural intelligence after U’s faculty members during their teaching
teaching offshore and how their cultural offshore. In addition to the necessary
for
teaching
and
class
competence actually affect on the overall support
management, the local staffs, with both
offshore teaching experiences.
English
and
Chinese
speaking
backgrounds, are the main ‘care takers’ to
Institutional Context
Tree U is a private university of 12,000 ensure the faculty members are attended
local
students including around 422 with the local assistance when needed.
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Cultural
Intercultural
Cultural
Intelligence

Competence,
Competence and

competence focuses more on workplace
performance in the international business
context, CQ addresses the abilities to
shape the cross-‐cultural interaction
context by acquiring new knowledge,
being
mindful
about
alternative
perspectives and assumptions, and
accommodation and assimilation of new
knowledge into behavioral ability
(Thomas, 2006). In this study, the four
dimensions identified by Earley and Ang
(2003) as the key components of CQ,
metacognitive, cognitive, motivational and
behavioral, are adopted as the framework
for interview questions design.

According to Cross, et al (1989), cultural
competence is a set of congruent
behaviors, attitudes and policies that come
together in a system, agency, or among
professionals and enable that system,
agency or those professionals to work
effectively in cross-‐cultural situations
(p,28). They further created a continuum
of cultural competence covering six
stages,
including
(1)
cultural
destructiveness, (2) cultural incapacity, (3)
cultural blindness, (4) cultural pre‐competence, (5) cultural competency and Data collection
(6) cultural proficiency, for an individual The four key components of CQ are
and organization to develop their cultural adopted to form the semi-‐structure
competence along with.
questions for the in-‐depth interview.
Cultural competence is seen as the ability Seven faculty members took part in this
to interact effectively with people of small study through face to face
different cultures and socio-‐economic discussion in informal setting. Data was
backgrounds, to understand and respect gathered through individual in depth
values, attitudes, beliefs and mores that interview. Since the four terms,
differ across cultures, and to consider and metacognitive, cognitive, motivational and
respond appropriately to these differences. behavioral, are rather abstract, therefore,
Campinha-‐Becote and Munoz (2001) the researcher used the 20 items for
reported that the development of cultural measurement of cultural intelligence
competence is an ongoing process that developed by Ang. et al (2007) as the
involves the incorporation of cultural ‘hints’ for guiding the interviewees to
awareness, cultural knowledge, cultural reflect competence upon these four
skills, cultural encounters and cultural elements in CQ with their own awareness,
desire.
understanding
and
experiences
Similarly. Deardorff (2009) adopted the accordingly during the discussion.
term of ‘intercultural competence’ and
proposed the process model of Finding and Discussion
intercultural
competence.
Deardorff This small scale of study looks into the
(2009) defined intercultural competence faculty members’ cultural competence
as a person’s ability to interact effectively through their self-‐reflections upon the four
and appropriately in cross-‐cultural cultural intelligences during the face to
situations based on one’s intercultural face interviews. From the gathered and
attitudes, knowledge and comprehensions, analyzed data, it reveals the following:
and skills. In the process model, she First, even most of the faculty members
further argues that one can enter the showed
less
confident
in
their
process of developing intercultural metacognitive and cognitive cultural
competence at any point at the same time intelligence, the motivational cultural
address that attitude is a significant intelligence appear to be overwhelmingly
starting point for the whole process.
high and that seem to be a critical factor
Cultural Intelligence, CQ, is similar to determining their success and satisfaction
cross-‐cultural competence in concept, of their offshore teaching experiences. In
which describe the capabilities to interact other words, the readiness, willingness and
74
effectively
with
culturallyJournal
different
others Sciences,
Research Cell
: An International
of Engineering
Special
ICTMS-15 ,with
29-30 December
2015
efforts
forIssuedealing
the cultural
ISSN:
2229-6913
(Print),
ISSN:
2320-0332
(Online)
(Wang et al., 2013). While cross-‐cultural difference,
along
with
necessary
© 2015 MID Publications in association with Vidya Publications. Authors are responsible for any plagiarism issues.

International Conference of Technology, Management and Social Sciences (ICTMS-15)

adjustments or even adoptions found in
[3]
some faculty members have helped them
to overcome the absent of their cultural
knowledge. Through direct interactions,
they were able to acquire cultural
knowledge and understand the context and
[4]
its people with their openness to other
cultures in their motivational cultural
intelligence.
Second, the supporting measures from
[5]
Tree U and its offshore office have
however contributed greatly on faculty
members’ cultural adoption as well as
coping with cultural shocks. There are sets
of SOPs and measures designed for the
local staffs to take care of the faculty
members during their teaching visits.
Even the local staffs only could provide
their hands in person when professors are
in the north since the office is based in
Hanoi, the supports are also delivered
[7]
through the networking with partners,
assistants, students from different regions
along with providing local SIM card as the
main communication channel.
Lastly, the cultural similarities and
geographical closeness between Taiwan
and Vietnam turn out to be as ‘plus’ for
Tree U’s faculty members in their cultural
adjustment.
Regardless their
own
[9]
assessment on the levels of these four
cultural intelligences, most participants
feel easier and more relaxed when being
able to identify the cultural similarities
[10]
and the shared values between the two
sides. In the same way, that brought them
more confidence in applying different
communications skills, such as body
languages, when needed.
[11]

Chen, P. Y (2013). Strategic Management
for Transnational Higher Education in
Taiwan. Paper presented at The Firth Asia
Conference on Education. Osaka,
October, 23-27.
Chen, P. Y. (2014). Quality management
for universities’ transnational education in
Taiwan: An ISO 9004-based evaluation
approach. KEDI Journal of Educational
Policy. 11 (1). 95-118.
Cross, T., Bazron, B.J., Dennis, K.W., and
Isaacs, M.R. (1989). Toward a Culturally
Competent System of Care: A Monograph
on Effective Services for Minority
Children Who Are Severely Emotionally
Disturbed. Washington, DC: Georgetown
University Child Development Center.
[6] Deardorff, D. K. (2009). The Sage
handbook of intercultural competence.
Thousand Lakes, CA, Sage Publication,
Inc.
Earley, P.C., and Ang, S. (2003). Cultural
intelligence: Individual interactions across
cultures. Palo Alto, CA: Stanford
Business Books.
[8] GATE (2000). Demand for
Transnational Education in the Asia
Pacific Washington, DC. Global Alliance
for Transnational Education.

Gu, J. (2009). Transnational education:
Current
developments and
policy
implications. Frontiers of Education in
China, 4(4), 624-64
Gribble, K. and Ziguras, C. (2003).
Learning to teach offshore: pre-departure
training for lecturers in transnational
programs, Higher Education Research and
Development, 22(2), 205-216.
Poole, D. (2001). Moving towards
professionalism:
The
strategic
management of international education
Reference
activities at Australian universities and
[1] Altbach, P.G. and Knight, J. (2007). The their Faculties of Business. Higher
Internationalization of higher education: Education, 42(4), 395-435.
[12]
Smart, D. (1988). Recruitment and
motivations and realities. Journal of
Studies in International Education, 11, financing of candidates to study overseas:
The case of Malaysia and its implications
290-305.
for Australia. Australian Universities
[2] Campinha-Bacote, J., and Munoz, C. Review, 2, 26-30.
(2001). A guiding framework for
[13] Thomas, D. C. (2006). Domain and
delivering culturally competent services in
development of cultural intelligence: The 75
case
management.
Case Manager,
12(2), Sciences,
Research
Cell : An International
Journal of Engineering
Special Issue ICTMS-15 , 29-30 December 2015
importance
of mindfulness. Group &
ISSN: 2229-6913 (Print), ISSN:
2320-0332 (Online)
48-52.
© 2015 MID Publications in association with Vidya Publications. Authors are responsible for any plagiarism issues.

International Conference of Technology, Management and Social Sciences (ICTMS-15)

Organization Management, 31(1), 78-99.
[14] UNESCO and Council of Europe (2000).
Code of Good Practice in the Provision of
Transnational Education, UNESCOCEPES, Bucharest.
[15]
van
Damme,
D.
(2000).
Internationalization and quality assurance:
Towards
worldwide
accreditation.
European Journal for Education, Law and
Policy, 4.1-20.
[16] Wang, D., Feng, T., Freeman, S., Fan, D.,
and Zhu, C.J. (2013). Unpacking the
‘‘skill-cross-cultural
competence’’
mechanisms: Empirical evidence from
Chinese expatriate managers. International
Business
Review
(in
press).
http://dx.doi.org/10.1016/j.ibusrev.2013.0
9.001
[17] Ziguras, C. (2001). Ensuing quality across
boarder. Education Quarterly, 15, 8-10.
[18] Ziguras, C. (2003). The impact of the
GATS on transnational tertiary education:
Comparing experiences of New Zealand,
Australia, Singapore and Malaysia,
Australian Education Researcher 30 (3),
89-109.

Research Cell : An International Journal of Engineering Sciences, Special Issue ICTMS-15 , 29-30 December 2015
ISSN: 2229-6913 (Print), ISSN: 2320-0332 (Online)
© 2015 MID Publications in association with Vidya Publications. Authors are responsible for any plagiarism issues.

76

